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Supporting Special Populations
Guidance

The Curriculum
Blueprint for Early Learning: a comprehensive pre-K curriculum, 
copyrighted 2020, is a full school year, full day comprehensive 
pre-kindergarten curriculum.  The curriculum comprehensively 
covers all content and developmental domains through activities 
suggested for Teachers to implement in their Pre-K classrooms.  
All materials except for the children’s book collection are available 
digitally for immediate classroom use.

The engaging, fun and relevant activities are organized into 10 
thematic units. Each unit contains a detailed teaching guide 
along with additional digital resources available for viewing and 
download.  

Multilingual Support	
Currently, Blueprint for Early Learning is only available in English, however 
an authentically “translated / created” Spanish version will be available 
July 2021.  The current English version contains many supports for multi-
language learners such as call out ‘tips and suggestions’, and scaffolded 
approach to instructional practices.  Family letters, including the songs and 
chants are available in both English and Spanish.  When applicable families 
are encouraged to share their home language by re-telling of classroom 
story books in home language, sharing of songs and cultural of home and 
tribal languages. 

Blueprint for Early Learning – Española is currently in development.  
Please check back for more information. 

Children with Disabilities
Blueprint for Early Learning follows a strengths based scaffolded approach with a detailed scope and sequence based 
on developmental learning trajectories for 4 year old children.  Blueprint does not give specific guidance to specific 
disabilities, however the curriculum is deeply embedded with supports on how to scaffold and modify learning activities 
to meet the individual needs and interest of each child.  The guidance includes specific teaching practices and ways of 
interacting with children, as well as adaptations to daily schedules, learning activities, and the learning environment. 
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Words We Are Learning

New vocabulary words are drawn from both conversation and read-
aloud books. These words are often associated with the content of the 
unit and support children’s comprehension. Add these words to the Unit 
Chart: “Words We Are Learning” as they are introduced. Use the words 
frequently in the daily life of your classroom. As children hear these robust 
words in more contexts, they grow their own vocabulary in an authentic 
and meaningful way. Invite multilingual children in your class to share 
the words they use at home for these ideas if they are familiar with them 
(which they may or may not be). Making connections to words they 
already know and new English terms will support language acquisition. A 
translation app or website can assist with spelling.

Week Key Word Definition

1

local nearby

town another word for neighborhood

cinema a movie theater

bakery
a shop that sells bread, cake, and other 
treats

2

map a special drawing of an area

busy a lot going on

full
when there is no more room inside 
something

empty when there is nothing inside something

3

vehicle something that you drive

tow to pull a vehicle

spin to go around in a circle

pedal to push or press away with your feet

sip to drink a little bit at a time

4

pounce
to jump or push your whole body 
forward

soar to fly very high

leap to stretch and jump through the air

store to put away for later

 
When the unit ends, here are some suggestions for how to “retire” the chart:

• Take a picture and post the photograph in your room for reference, 
for example, at the writing center.

• Save the chart if you have a place where it can be stored and 
children can reference it.

• Attach it to poster board and make a big book out of it; keep it in 
your library center.

• Take a picture of the chart and send it home to families. Let them 
know that these words were introduced during the unit. Encourage 
them to use the words in conversation. Remind them that children 
are not expected to be able to read the words or explain their 
definitions; however, exposure through conversation will build their 
children’s oral vocabulary, a precursor to reading.

Anchor Words for  
Multilingual Learners

New English learners find themselves in a sea of language that can be 
tough to navigate. Anchor words are vocabulary words that activate 
their background knowledge from their home language and give them 
a context for learning a new language. Children who speak English 
at home will not need direct instruction to learn these terms, but, for 
children who are very new to the English language, these words will be 
absolutely essential. Because these children are just beginning to develop 
a bank of English vocabulary, it will be nearly impossible to explain their 
meaning using words. Gestures, pictures, and directly translating them 
into the children’s home language using an online translation tool will be 
the most effective way to help them acquire these invaluable foundations 
to the English language. 

Week Word

1
go

place

2
job (review)

help (review)

3

move

drive

wheel

4
animal

problem
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Gathering Times
Social Emotional, Physical 
Development, Social Studies

Greeting Time
Children learn a new greeting: “Hello, 
Neighbor.” 

Social Emotional: Social Awareness and 
Relationships

CALL children “neighbors.” INTRODUCE 
the beginning of a new greeting: “Hello, 
Neighbor.” MODEL saying the words and 
doing the movements with another adult.

Hello, neighbors! We can call the people 
sitting next to us our neighbors. Here are my 
neighbors [point to them]. Where are your 
neighbors? It’s polite and friendly to greet our 
neighbors! 

Today we will greet one of our neighbors and 
dance with them. Please watch and listen to 
how my neighbor and I greet each other. 

Hello, neighbor! What do you say? [Cross the 
midline to shake hands.]

It’s going to be a wonderful day! [Wave both 
hands.]

GUIDE children to practice each step in 
their partnerships.

Now it’s your turn to greet, or say hello 
to, your neighbor. Stand up next to your 
neighbor. First, we shake hands like this 
[demonstrate] and say…

Let’s do the whole thing together now!

Movement Time
Children walk along a straight line.

Physical Development: Gross Motor Skills

STATE that we will read books about 
neighbors who take walks. SHOW two to 
four paths of straight lines.

We just greeted our neighbors. We are going 
to read books about neighbors who walk 
and travel around their communities [show]. 
Walking [act it out] is one way we can stay 
active and take care of our bodies. Do you 
like to take walks? 

Let’s play a walking game. Here are some 
paths we will walk on. What do you notice 
about them? Yes, each path is a straight line. 

MODEL walking on the straight line, 
placing one foot in front of the other. 

As we walk on this straight line, place one foot 
in front of the other. Try to keep your feet on the 
path! Stretching my arms out helps me balance.

GUIDE small groups of children to take 
turns walking along the straight lines. They 
can also try walking on their heels or on 
their tiptoes. 

When it is your turn, try your best to walk on 
the straight line. Place one foot in front of the 
other. You can open your arms out to help 
you focus and balance.

ASK children to reflect on the experience.

How did it feel to walk on the path? Was it 
easy or tricky? Why?

Talk Time
Children discuss their local community. 

Social Studies: Geography

CONNECT to classroom community 
and Power of 3. ACTIVATE children’s 
knowledge around the word “community.”

We enjoy playing together. In our classroom 
community, we take care of ourselves, each 
other, and our environment. What does the 
word “community” mean to you?

STATE that we are also part of a local 
community. DEFINE the word “local.” ADD 
the word to the Unit Chart: “Words We Are 
Learning.” INVITE children to share words 
they know that mean the same thing.

We have our classroom community, and we 
also have our local community. Do you know 
what “local” means? 

If something is local, it is nearby. Our local 
community is where we live and where our 
neighbors live too. It is our neighborhood. It is 
all around us [show photos]. Let’s add “local” 
to the list of words we are learning. Do you 
know any words that mean the same thing?

In a community, we work, play, and take care 
of each other. We do that in our classroom 
community. And we do that outside our 
classroom community in [name your local 
community]. Our local community is all 
around us. We are going to learn more about 
the special parts of our local community.

Make & Prepare
• Familiarize yourself with the greeting “Hello, 

Neighbor” on the Blueprint website.

Additional Material
• Blueprint Songbook

Crossing the Midline
Crossing the midline is the ability to reach 
your eye, hand, or foot across your body to 
the opposite side. Children are crossing their 
midline when they shake hands with their 
partner in the Greeting and when they walk on 
the straight line in Movement Time. Crossing 
the midline is an important developmental skill 
needed for everyday tasks, such as reaching 
for items, putting on socks and shoes, or hitting 
a baseball with a bat. It is also an essential 
fine motor skill that gets children ready for the 
physical act of writing.

Reflection Time  |  What is your favorite place to go in our community?

Make & Prepare
• Use masking tape to create two to four 

paths of straight lines. They will be used 
in Movement Time Days two through 
Five.

Additional Materials
• The book Bear about Town

• The book The Place Where You Live

Remember…
While the components of Gathering Time 
can be taught one right after the other, each 
part can also stand alone. You may use one 
as a [transition] activity, or repeat the song or 
movement at another time of day. Reflection 
Time, though, is intended for the end of the 
day to give children closure on their daily 
experiences.

Make & Prepare
• Start Unit Chart: “Words We Are Learning.”

• Photos of places and signs from your 
local community. Laminate if possible.

Remember to Save
• Photos will be referenced frequently.

Words We Are Learning
local: nearby

Supporting Multilingual Learners 
Teach the word “place” to children who 
are new English learners. Use gestures, 
pictures, and/or directly translate it into 
the children’s home language by using an 
online translation tool. This will support their 
comprehension of the thematic content.
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Message Time PlusLiteracy: Phonological Awareness

Make & Prepare
• Review the standard pronunciation of the short e vowel sound on the Blueprint website.

• Familiarize yourself with the ASL sign for the letter e on the Blueprint website.• Review ASL sign for “yes” and “no” on the Blueprint website.
• Letter ring – write the uppercase letter E on one side of an index card and the lowercase letter e on the other side, add this to the letter ring after the lesson.• Have the book Ragweed’s Farm Dog Handbook ready. Mark the page that begins “Now about the chickens…” with a sticky note.

• A clean, sanitized, empty egg carton 

Letter Formation
• Uppercase letter E — drop down, make a bridge, make a bridge, make a bridge• Lowercase letter e — make a bridge, curve around

Supporting Individual LearnersSome children may have trouble differentiating between short vowel sounds. When they do, help them connect the sound to the shape of their mouth. For example, the mouth is more closed when you say /e/ than when you say /a/. Mirrors are a useful tool for helping them see this.

Keep It Going
• Gather children in a small group.  Provide them with objects or pictures of words that begin with the sound /e/ and some that do not. Together name all of the objects and sort them by beginning sound. 

Before
REVIEW the letters on the letter ring in a different order. ASK children what the letter name 

is and what sound the letter makes. Then CONNECT to the read aloud Ragweed’s Farm Dog 

Handbook. SHOW the marked page.
We’ve been learning about Ragweed’s job on the farm. Take a look at this page from our book. 

Ragweed has entered the chicken coop. The job of the chickens is to lay eggs! That is not 

Ragweed’s job. What exactly is he doing in there? Is he collecting eggs to fill egg cartons? No, 

that’s the farmer’s job. That busy Ragweed; he’s always entertaining us! FOCUS on words that begin with the /e/ sound.
Enter, eggs, exactly, entertaining. What sound do you hear at the beginning of these words [hold 

hand up to your ear]? Yes, /e/. Does anyone in our class have a name that begins with the /e/ 

sound?

DESCRIBE how to form the letter e as you write the letters in the corner of your board. 

INVITE children to skywrite the letters. Optionally, teach the ASL sign.The letter e makes the /e/ sound. To write an uppercase letter E, I start at the top and drop down. 

Then I make a bridge, make a bridge, and make a bridge. Now you write it with your finger in the 

air. This is the lowercase letter e. I make a bridge and curve around. Now you try it. While I write 

today, please look for the letter e. We are going to learn how to read it together. During 
DRAW a picture of an egg carton. DESCRIBE what you are thinking and drawing. INVITE 

children to contribute. 
I want to draw a picture of an egg carton, one tool farmers use to collect eggs. This is what an egg 

carton looks like [show]. What shape does it remind you of? What shape should I draw?Suggested message: “Eggs go in an egg carton.” PAUSE to focus on phonological awareness (/e/ in the word “eggs”).I hear the /e/ sound in the beginning of the word “eggs.” The letter e makes the /e/ sound. Watch 

me as I write the uppercase letter E. I start at the top and drop down. Then I make a bridge, make 

a bridge, and make a bridge. Now you try it. 
REPEAT with the lowercase letter e in the word “egg.” After, INVITE children to reread the 

message with you.

After
INVITE children to find all the letter e’s in the message. CIRCLE them. Let’s find all the letter e’s. Put on your “I spy” goggles like this [demonstrate], and look for the letter 

e! Who wants to point to one in the message? 
PLAY “Sign for the Sound.” ASK children to sign “yes” if a word you say begins with the /e/ 

sound or “no” if it does not.
We are becoming experts in the letter e. Let’s practice listening for words that begin with the /e/ 

sound. I’ll say a word. If the word starts with the sound /e/, sign “yes” [demonstrate]. If the word 

does not begin with /e/, sign “no” [demonstrate]. Let’s try one together: the word is “elephant.” 

What should we do? Yes, the word “elephant” does begin with /e/, so we should all sign “yes.” 
CONTINUE playing. Then RESTATE the name and sound of the letter e.Today we listened to the sound the letter e makes, talked about what it looks like, and found it in 

our message. We learned that “egg” begins with the /e/ sound. REREAD the message one more time.
[Transition] INVITE children to name ways they like to eat eggs.Many people enjoy eating /e/, /e/, /e/ eggs. Do you eat eggs? How do you like them prepared?

Eggs go in an egg carton.

7
Children learn about the letter e.
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American Sign Language

Yes

No

I Like

Power of 3

I Predict

I Learned

I Hear

I Remember

I Wonder

I See
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Make & Prepare 
• Download and print at least 10 duck and 

goose cards. 

Additional Material
• Anchor Chart: “We Can Describe”

Remember to Save
• Duck cards for Small Group Day 2

Building Background Knowledge
Review working with patterns. Use linking 
cubes, focusing on the colors, which are 
typically easiest for children to identify, of the 
pattern that you create with cubes.

Stretch Their Thinking
Invite children to try to “fix” the non-pattern 
examples you display. Ask them to explain 
their thinking as they work to arrange the 
cards into a pattern. 

Listen/Look For
• Do children use the word “pattern” during 

this activity? Have you heard them use the 
word “pattern” during other times of the 
school day?

• Do children identify if the animal cards are 
in a pattern or not in a pattern? How do 
they describe their thinking?

Three Complete Repetitions
When creating patterns as a model for 
children, make sure to show at least three 
complete repetitions of the core unit (the part 
that repeats).

Supporting Multilingual Learners
We use the strategy of “Layered Questioning” 
in the “Build Experience” section of the 
lesson. This strategy involves scaling 
the discussion to each child’s language 
ability. Children who are still focusing on 
understanding English will be able to show 
what they know through actions and gestures. 
Others who are more proficient will be able to 
answer increasingly more complex questions, 
or just chime in with their ideas.

Keep It Going
• The goose cards can be added to the 

math center. Animal cards from Days 2 
and 3 can be added later on, so children 
can continue to practice patterning.

Small Group
Math: Patterns and Attributes

Build Interest
SHOW children the duck and goose picture cards. INVITE them to share what they notice. 
REFER to the Anchor Chart: “We Can Describe.”

At Movement Time, we played a game called “Duck, Duck, Goose.” Here are some pictures of 
ducks and geese. 

What do you notice? You can use the chart “We Can Describe” [point] to help you as you describe 
what you see on the cards.

Build Understanding
ASK children to share what they know about patterns. 

I can use these pictures to make a pattern. Do you remember what a pattern is? 

Yes, a pattern is something that has a special order that repeats over and over. Let me show you 
what I mean. 

MAKE a set of animal cards that are in an AAB pattern (A=duck, B=goose). USE at least 
three repetitions.

Look at my animal cards. What is repeating? Yes, the pattern is duck, duck, goose. It repeats in 
that order over and over in my pattern. 

MAKE a set of animal cards that is not in a pattern.

Here is another set of animal cards. Is it pattern? Why or why not?

No, it’s not in a pattern. The animals are not repeating in a special order.

Build Experience
PLAY the game “Is It a Pattern?” ARRANGE the animal cards in different patterns (for 
example, AB, BA, AAB, BBA, ABA) and non-patterns. INVITE children to determine whether 
or not the animal cards are in a pattern. USE what you know about each child’s language 
skills to include and extend participation. 

Let’s keep playing this game “Is It a Pattern?” I will arrange a set of animal cards. Look carefully at 
the cards and think about if it is a pattern or not.

• Gesture: Thumbs up or down: is this a pattern? Point to the card that comes next. 

• Yes/No: Is this a pattern? Does the [card] come next?

• Either/Or: Is this a pattern or is this not a pattern? Does the [card] come next or does the [card] 
come next? 

• Open-ended: What do you notice about this set of cards? How do you know if it is a pattern or 
not?

RESTATE that a pattern is something that has an order that repeats.

Today we reviewed what a pattern is and looked at some examples. We also noticed when a set of 
cards was not in a pattern. We are learning that patterns have an order that repeats over and over. 

1Children identify a pattern when they see it. 
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Supporting Special Populations
Guidance

Blueprint Portal
All Blueprint educators have universal, 24-7, access to the 
Blueprint portal. No additional purchase is necessary. 

Please note – the digital tools within Blueprint are teacher facing. 
Our digital resources are not online games or activities for children. 

Access

Blueprint educator’s access: https://cliblueprint.org/resources-LA

From here teachers can view or download a Teaching Guide, and 
other digital teacher resource tools such as: 

•	Letter formation and pronunciation audio clips

•	Family letters in English and Spanish

•	Teaching Point Checklist

Professional Development and Virtual Coaching
Updated digital implementation training and virtual coaching are currently under development.  These resources will be 
found in the online Getting Started guide, and Additional Resources sections of the Blueprint Portal.  Please check back 
often for updates or sign up on our website for updates. 

Assessment
Blueprint for Early Learning provides several assessment resources. Use these 
resources to learn what your children’s strengths and needs are and to make 
instructional decisions.

Assessment Domains Include

•	Comprehension

•	Literacy

•	Mathematics

More Information
•	Visit - Cliblueprint.org

•	Email - blueprint@cli.org

•	Call	- 215-561-4676, extension 137

Let’s Eat
 Teaching Point Checklist

Copyright © 2020 Children’s Literacy Initiative. All rights reserved.

Primary  
Standard

Teaching Point Day Observation notes

Approaches 
to Learning: 
Persistence and 
Attentiveness

Children add on to a list of things they might see in 
the kitchen. 

Children add on to a list of things they might bring 
to a feast.

Social Emotional: 
Self Awareness 
and Self Concept

Children relate to the challenge of waiting.

Social Emotional: 
Social Awareness 
and Relationships

Children discuss what it means to act kindly.

Children discuss how the character acts kindly.

Children share ideas for how to act kindly.

Children practice “Seeds of Kindness.”

Children discuss working together as a way of 
acting kindly.

Literacy: Literate 
Attitudes and 
Behaviors

Children play “Make a Cake” with variations (change 
“cake to “pizza,” change the name, etc.)

Children sing “Here’s a Little Seed” with variations 
(“little seed” voice, sing about food, etc.).

Children chant about counting potatoes with 
variations (act out pulling, change to “turnip,” etc.)

Children vote for their favorite book from the unit.

Literacy: Listening 
and Speaking

Children listen to the class book.

Children discuss what they have learned about 
what makes food special.

Literacy: 
Phonological 
Awareness

Children learn about the word “the.”

Children sort words that rhyme with cake. 

Children drum with kitchen tools to signal words 
that begin with /k/. 

Children use kitchen tools to find the beats in 
words.

Children drum with kitchen tools to signal words 
that rhyme.

Children distinguish between words that begin with 
/t/ and /n/.

Children sing the seed song and stomp when they 
hear words that begin with the /s/ sound.

Children learn about the word “like.”

Children sort pictures of rhyming words.

Children distinguish between words that begin with 
the sounds /s/ and /v/.

Children identify how many beats are in a word.

Children distinguish between words that begin with 
the sounds /f/ and /r/.


